Count Me In!

Exploring the historical foundations
and importance of the US Census

Inquiry lessons for 5th, 8th, 11th, and 12th grade teachers

8th Grade Inquiry: Early Nation

Let us know who you are!
It is very important that we learn how the Census 2020 curriculum
modules improve the accuracy of the upcoming census. When
you download a curriculum module, please click on the link below
so that we can compile information about which modules were
used and in which part of the state. In the spring, we will be
sending out a short survey that asks for your opinion of the
curriculum modules and the estimated level of implementation of
the modules. All information will be kept confidential by the project
evaluator.
http://bit.ly/2020CountMeIn
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Census 2020
How much can really change in ten years?
Title of
Lesson
HSS
Standards

ELA
Standards

ELD
Standards

Early Nation

Grade Level

8th

Duration

3 to 4 Days

8.4 Students analyze the aspirations and ideals of the people of the new nation.
8.4.1 Describe the country’s physical landscapes, political divisions, and territorial expansion
during the terms of the first four presidents.
S.L.8.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and
teacher-led) with diverse partners on grade 8 topics, texts and issues, building on others’ ideas
and expressing their own clearly.
WHST.8.2 Write informative/explanatory texts, including narration of historical events, scientific
procedures/experiments, or technical processes.
WHST.8.1 Write arguments to support claims with clear reasons and relevant evidence to
support discipline-specific content.
I.C.11 Justifying own arguments and evaluating others’ arguments in writing.
I.C.12 Selecting and applying varied and precise vocabulary and other language resources to
effectively convey ideas.

Lesson Sequence Overview
Supporting
Question

What is a census and why
might a country want to
conduct one?

What picture does the 1800
census data convey about
what was important to the US
at the time?

What conclusions can be
drawn regarding how the US
changed geographically and
socially from 1790 to 1800?

Duration

45 minutes

45 minutes

45 minutes

Performance
Task

Students will use census data
from 1790 to complete a map
demonstrating population
trends, including proportion
of residents who are
enslaved.

Students will use census data
from 1800 to complete a map
demonstrating population
trends, including proportion
of residents who are
enslaved.

Students will complete a Venn
diagram of the 1790 and 1800
censuses and complete the tchart they began at the
beginning of the inquiry.

Summative
Task

Students will complete an evidence-based, written response to answer the compelling question
and connect the early censuses to today.

What is a census and why might a country want to conduct one?
Day 1
Learning
Objective

45 minutes

Students will be able to explain what a census is as well as display key information
from the 1790 census on a map of the early nation.
Project or display a t-chart. At the top, write the question, “What is a
census and why might a country want to conduct one?”
Direct students to copy the t-chart. Students should label the left side
“Think we know” and the right side “Learned”.

Introduction

10 minutes
Have students work in pairs or groups to develop as complete a list as
they can on the left side of the chart. Let students know that it’s okay
for them to put down details they aren’t completely sure of yet.
Ask students to share and compile a class list of what students think
they know about the census.

Evaluation of
Sources

Closing

Pass out blank maps of the United States in 1790 (Document A). In
addition, provide students with a calculator to aid them in finding
percentages.
25 minutes
In groups or pairs, have students use the data found in the 1790
Census (Document C) to complete the map. Detailed instructions for
students can be found in Document B. Document D is the key for
teachers.
Discuss Question #5 with the class as a whole. What conclusions can be
made about the differing geographies, societies, and economies of the
North and South?

10 minutes

Document A

Document B
Lesson 1 Resources: Student Assignment and 1790 Census Handout
1) Using colored pencils and the provided documents — Item 1: Summative Data From 1790 Census
and Item 3: Blank Map, 1790 — color the 15 states on your blank map. Remember: Kentucky and
Vermont were not established as states in 1790, and Maine was part of Massachusetts. Follow these
instructions:
In red, color the states with the first, second, and third highest populations.
In green, color the states with the fourth, fifth, and sixth highest populations.
In brown, color the states with the seventh, eighth, and ninth highest populations.
In blue, color the states with the six lowest population totals.
When you’re done, use a regular pencil to write a number — from 1 to 16, with 1 being the
largest population and 15 being the smallest — on each state to indicate that state’s population
rank.
2) Summarize your findings about the populations of the 15 states in 1790.

3) Work with a partner to write the percentage of enslaved people in each state. Rank the states with the
highest slave populations to lowest here.

4) What conclusions can you draw about how slavery affected the populations of southern and northern
states?

5)What do the population breakdowns of the northern and southern states tell you about the geography,
society, and economies of the states in the North versus the South?

Document C

Document D
Teacher Version/Key of Handout Lesson 1
1) Using colored pencils and the provided documents — Item 1: Summative Data From 1790 Census and Item 3: Blank Map,
1790 — color the 15 states on your blank map. Remember: Kentucky and Vermont were not established as states in 1790, and
Maine was part of Massachusetts. Follow these instructions:
In red, color the states with the first, second, and third highest populations.
In green, color the states with the fourth, fifth, and sixth highest populations.
In brown, color the states with the seventh, eighth, and ninth highest populations.
In blue, color the states with the four lowest population totals.
When you’re done, use a regular pencil to write a number — from 1 to 15, with 1 being the largest population and 16 being the
smallest — on each state to indicate that state’s population rank.
[1)Virginia, 2) Maine/Massachusetts, 3)Pennsylvania 4) North Carolina, 5)New York, 6)Maryland, 7)South Carolina
8)Connecticut, 9) New Jersey, 10)New Hampshire, 11) Georgia, 12) Rhode Island, 13) Delaware.
2) Summarize your findings about the populations of the 15 states in 1790.

·

Other than Georgia, the states that were smallest in size had the smallest populations.

·
Though small in size, Massachusetts (including Maine), New Jersey, and Connecticut had relatively large populations;
therefore, they were densely populated and rooted in trade — not farming.
·
The national population was somewhat balanced between northern and southern states; however, the southern states
had the largest populations.

3) Work with a partner to write the percentage of enslaved people in each state. Rank the states with the highest slave
population percentages to lowest here.
South Carolina: 43%

New York: 6%

Virginia: 39%

New Jersey: 6%

Georgia: 35%

Maine and Massachusetts: 0%

Rhode Island: 1.4%

Maryland: 32%

Connecticut: 1.2%

North Carolina: 26%

Pennsylvania: .8%

Kentucky: 17%

New Hampshire: .1%

Delaware: 15%

Vermont: .02%

4) What conclusions can you draw about how slavery affected the populations of southern and northern states?
· Virginia had the largest number of enslaved people as well as the largest population.
· Only one state, Massachusetts (and Maine) had no enslaved people yet it had the highest population. This could be because it
was an important port city for trading and thus had a flourishing economy that attracted people.
· The population of enslaved people noticeably increased the total population in the South while not impacting the North much
at all.
5) What do the population breakdowns of the northern and southern states tell you about the geography, society, and
economies of the states in the North versus the South?
Answers will vary: The south was much more agrarian and relied on slave labor while the north was more urban and had
economies that were more varied and relied on trading ports and industry.

What picture does the 1800 census data display as to what was important to the US at the time?
Day 2
Learning
Objective

45 minutes

Students will be able to visually represent data from the 1800 census on a map of the
United States, as well as answer questions.
Ask students to recall key details from their study of the 1790 census.

Introduction

5 minutes
In what ways do they predict the 1800 census could differ? What might
have changed during the decade of the 1790s?

Evaluation of
Sources

Pass out the map of the United States in 1800 (Document E) and the
census data from the same year (Document F)

25 minutes

Pass out instruction for students to complete map activity (Document
G). Teacher Key can be found as Document H.
Debrief activity and solicit answers from students.
Closing

Fill out teacher copy of map under doc cam if desired.
As a class discuss ways in which the data show that the United States
had changed between 1790 and 1800.

15 minutes

Document E

Document F

Document G
Lesson 2 Resources: Student Assignment and 1800 Census Handout
Student Copy
Using color pencils and the 1800 census data and blank map complete the following:
In red, color the states with the first, second, and third highest populations.
In green, color the states with the fourth, fifth, and sixth highest populations.
In brown, color the states with the seventh, eighth, and ninth highest populations.
In blue, color the states with the six lowest population totals.

1) Which three states, including their districts and returns, had the largest populations? (Remember: Kentucky and
Vermont are now recognized as states, so take their numbers into account.) List these states in order of population, from
largest to smallest. Did these states also have the largest populations in 1790?

2) Look at the states from 1790 with the three highest percentages of enslaved people. Calculate their new percentages and
note any differences. What can this tell you about the economies and geography in the South during the year 1800?

3) How many states saw their populations increase from 1790 to 1800? Which state’s population grew the least?

4) Of the southern states, which saw the largest increase of enslaved people from 1790 to 1800?

5) According to the 1790 Census, Massachusetts (including Maine) was the only state without an enslaved population. Which
other state did not have an enslaved population in 1800?

6) Examine the categories in Item 1: Summative Data From 1790 Census and Item 2: Summative Data From 1800 Census. What
do these categories communicate about American society in the late 18th and early 19th centuries?

Document H
Teacher Key/Version for Lesson 2
Using color pencils and the 1800 census data and blank map complete the following:
In red, color the states with the first, second, and third highest populations.
In green, color the states with the fourth, fifth, and sixth highest populations.
In brown, color the states with the seventh, eighth, and ninth highest populations.
In blue, color the states with the four lowest population totals.
1) Which three states, including their districts and returns, had the largest populations? (Remember: Kentucky and
Vermont are now recognized as states, so take their numbers into account.) List these states in order of population, from
largest to smallest. Did these states also have the largest populations in 1790?
Virginia (886,149, when you combine its three districts)
Pennsylvania (602,545, when you combine its two districts)
New York (586,050, when you add in its supplemental return)
Virginia had the largest population in both 1790 and 1800, according to census data. In 1800, Pennsylvania had the
second-largest population, and New York had the third-largest. Massachusetts moved out of the top three by 1800.
Virginia, New York and Pennsylvania probably saw the largest growth in their economies with such increases in
population.
2) Look at the states from 1790 with the three highest percentages of enslaved people. Calculate their new percentages and
note any differences. What can this tell you about the economies and geography in the South during the year 1800?
South Carolina: 43% Stayed the same
Virginia: 39% Stayed the same
Georgia: 36% Went up one percent
Maryland: 32% Stayed the same
North Carolina: 28% Went up two percent.
Conclusions: Slavery stayed the same or grew with the population of free individuals too. Additionally new territories including
the Indiana and Mississippi territories had slave populations which didn’t exist to the same extent in 1790. The south was
probably still an agrarian economy that relied on the continual supply of slave labor.

3) How many states saw their populations increase from 1790 to 1800? Which state’s population grew the least?
All states saw population increases between 1790 and 1800. The population that grew the least, by only 297 people, was
that of Rhode Island.
4) Of the southern states, which saw the largest increase of enslaved people from 1790 to 1800?
Virginia saw the largest enslaved population increase from 1790 to 1800- 54,341.
5) According to the 1790 Census, Massachusetts (including Maine) was the only state without an enslaved population. Which
other state did not have an enslaved population in 1800?
Massachusetts (including Maine) did not have an enslaved population in either census year. According to census data,
Vermont did not have an enslaved population in 1800.
6) Examine the categories in Item 1: Summative Data From 1790 Census and Item 2: Summative Data From 1800 Census. What
do these categories communicate about American society in the late 18th and early 19th centuries?
Answers will vary: In 1800 there were more categories for women as it did for men. Maybe women were starting to have more
of an important role to American society than in 1790.

What conclusions can be drawn about how the United States changed both geographically and
socially from 1790 to 1800?
Day 3
Learning
Objective

45 minutes

Students will be able to analyze data from two censuses to determine key changes in
the early years of the nation.
Return to students the worksheets from the previous two lessons.

Introduction

5 minutes
Ask students to debrief with a partner the primary information gleaned
from each lesson.
Ask students to reflect upon their worksheets and come up with
similarities and differences between the information of the two
censuses.
Instruct students to write down these similarities and differences.

Evaluation of
Sources

Project or display a Venn diagram. Explain that Venn diagrams are
graphs that compare and contrast two things. Label the left side 1790
census and the right side 1800 census.

20 minutes

Ask students: What picture does each census reflect about the United
States in 1790 to 1800? Chart responses in the Venn diagram and have
students copy down the diagram.
Ask students to reflect on the question posed during lesson 1, “What is
a census and why might a country want to conduct one?”
Lead a class discussion and her student responses. Write these new
responses on the right side of the t-chart create during the first lesson.
Closing

Create a class definition of “census” based on what they’ve learned
over the last two days.
Encourage students to think about what the census data taught them
about the social, economic, and geographic climate of the early nation
and how the US changed from 1790 to 1800. Fill in the t-chart as you
go.

20 minutes

How much can really change in ten years?
Day 4

Introduction

Tell students they are going to write a two-paragraph response that
will demonstrate what they’ve learned over the last three days.
Remind students that they will need to incorporate evidence in their
writing, and direct them to the census tables, maps, and worksheets
they’ve used during the inquiry.

Summative
Performance
Task

Prompt: Write a paragraph that explains the reasons a country would
want to conduct a census and explain what you learned about how the
United States changed from 1790 to 1800 geographically, socially, and
economically using the census data to support your claim.
In a second paragraph, reflect on what information a present day
census would have and what picture that might portray of the United
States. What do you think would be the biggest changes from census
data then to now?
Rubric for score in Document I

Document I
Rubric for Lesson 3 for paragraph response
3-4 points: Meets Standards

1-2 points: Approaching Standards

0-1 point: Not quite there

Paragraph answers all parts of the
prompt.

Paragraph answers some parts of the
prompt.

Paragraph attempts to answer prompt
but is missing substantial parts that
show a gap in understanding.

Paragraph includes a clear topic
sentence that addresses the prompt.

Paragraph includes a topic sentence
that somewhat relates to the prompt

Paragraph doesn’t include a topic
sentence but relates to the content

Paragraph uses evidence from former
lessons to support answer.

Paragraph uses some evidence or
makes claims that is informed from
former lessons to support answer.

Paragraph is clearly related to former
lessons but doesn’t identify specific
evidence

Content is clear and understanding is
not impeded by grammatical errors.

Content is somewhat clear and
understanding is slightly impeded by
grammatical errors.

Content is unclear and understanding
is impeded by grammatical errors.

