Count Me In!

Exploring the historical foundations
and importance of the US Census

Inquiry lessons for 5th, 8th, 11th, and 12th grade teachers

8th Grade Inquiry: Louisiana Purchase

Let us know who you are!
It is very important that we learn how the Census 2020 curriculum
modules improve the accuracy of the upcoming census. When
you download a curriculum module, please click on the link below
so that we can compile information about which modules were
used and in which part of the state. In the spring, we will be
sending out a short survey that asks for your opinion of the
curriculum modules and the estimated level of implementation of
the modules. All information will be kept confidential by the project
evaluator.
http://bit.ly/2020CountMeIn
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Census 2020
Would you buy land from a short French guy?
Title of
Lesson
HSS
Standards

ELA
Standards

ELD
Standards

Louisiana Purchase

Grade Level

8th

Duration

3 Days

8.5 Students analyze US foreign policy in the early Republic.
8.8 Students analyze the divergent paths of the American people in the West from 1800 to the
mid-1800s and the challenges they faced.
W.8.1 Write arguments to support claims in an analysis of substantive topics or texts, using valid
reasoning and relevant and sufficient evidence.
SL.8.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and
teacher-led) with diverse partners on grade 8 topics, texts, and issues, building on others’ ideas
and expressing their own clearly.
I.A.1 Exchanging information and ideas with others through oral collaborative discussions on a
range of social and academic topics.
I.A.3 Offering and justifying opinions, negotiating with and persuading others in communicative
exchanges.
I.C.10 Writing literary and informational texts to present, describe, and explain ideas and
information, using appropriate technology.
I.C.11 Justifying own arguments and evaluating others’ arguments in writing.

Lesson Sequence Overview

Supporting
Question

Duration

Performance
Task

How did the US
double in size in
1803? Why did
Jefferson want to buy
land in the West? Do
you think Thomas
Jefferson made the
right decision in
purchasing the
Louisiana Territory?
Why was he
conflicted?

What is population
density? How is
population density
mapped?

45 minutes

50 minutes

Students will do a
CLOSE read on the
Louisiana Purchase,
gathering background
knowledge with a
focus on the
supporting questions
above.

Students will use
information from
census.gov and
stanford.edu to
analyze population
interactive maps
showcasing census
2010 data.

Do you think Thomas Jefferson made the right
decision in purchasing the Louisiana Territory?
Why was he conflicted?

Option 1

Option 2

45 minutes

50 minutes

Students will use the
RAFT method to write
a multiple paragraph
response to the
compelling question.
Students will adopt
the role of an advice
columnist responding
to Thomas Jefferson.

Students will
participate in
Philosophical Chairs.
They will dialogue
responses to the
supporting questions
above. Students will
write an evidencebased question
answering the
compelling question.

Why did Jefferson want to buy land in the West?
Do you think Thomas Jefferson made the right decision in purchasing the Louisiana Territory?
Why was he conflicted?
Day 1
Learning
Objective

45 minutes

Students will be able to conduct a CLOSE Reading on the Louisiana Purchase and
summarize the primary content of the article.
Project the question, “How did the United States double in size in
1803?”
Project or distribute a map of the United States in 1803, with the
boundaries of the Louisiana Purchase highlighted.
Students will “Stand up, Hand up, and Pair up” with a partner to share
what they wrote. A whole class debrief is recommended.

Introduction

Procedures for “Stand up, Hand up, and Pair up” are as follows:
1. Have all students stand up and put one hand in the air.
2. Have students walk around the classroom.
3. Call out "Pair" and have students pair up with the student he
or she is standing closest to.
4. Students that have found partners will put their hands down.
Any other students who have not found partners will keep
their hands raised until they find a partner

10 minutes

Students will conduct a CLOSE read of “Westward Expansion: The
Louisiana Purchase” (Document A) by UShistory.org.
The article can be retrieved at either site below. A copy is on the
following page.
Evaluation of
Sources

https://newsela.com/read/lib-ushistory-louisianapurchase/id/26820/

25 minutes

http://www.ushistory.org/us/20c.asp.
Students will the article to write a one-paragraph response to the
supporting question. .
Closing

Put students in pairs. Each member of the pair should share what they
wrote in their summary.
Students should use the supporting questions to focus their discussion.

10 minutes

Document A

Document B

SOURCE ANNOTATION/CLOSE READ DIRECTIONS
STEP 1: Skim or survey the source.
● Write a prediction next to the title. What will the source be
about?
STEP 2: Number the paragraphs in the left side/margin.
STEP 3: First Read: Read the source independently or with your
teacher to get the gist of the text.
Annotate and mark in the right side/margin by
using:
! for surprising, interesting, or thought provoking sentences
?
for confusing parts or questions you might have
STEP 4: Second Read: Reread the source.
● Underline the main idea (thesis) of the source. It is usually found
in the first paragraph.
● Underline the topic sentence of each paragraph (main idea of
●

●

each
paragraph).
Circle unfamiliar or new words. Use context clues to write the
definition in the right margin.
Use context clues to figure out the meaning of underlined
words. Write the definition in the right margin.

STEP 5: At the end of the source, write the author’s purpose or reason
for writing the source. Was it to entertain, inform, or persuade
(argumentation)?
STEP 6: Complete the writing response at the end of the source, using
evidence from the text to support your answer.

What is population density?
How is population density mapped?
Day 2
Learning
Objective

Introduction

50 minutes

Students will be able to read and analyze population data displayed in multiple maps.

Students should take out the summary of “Westward Expansion: The Louisiana
Purchase” they wrote the previous day.

5 minutes

Display the definition of population density so that the whole class can see. You
can project it or write it on the board.
Project the 2010 census map of the United States by county. Introduce students
the map key and show them how to read the map.
https://www2.census.gov/geo/pdfs/mapsdata/maps/thematic/us_popdensity_2010map.pdf
In small groups, have students use the map (Document C) to answer a number of
questions designed to help them gain familiarity with the information the map
displays. Questions posed could include: How does our county compare to others
nearby? To others in the state? Where do you find the most densely populated
areas of the United States? The least?
It can aid students to provide a political map of the United States alongside the
population density map to help them identify familiar places.
Evaluation of
Sources

Pass out computers or physical copies of the population density map to students
and direct students to the following website:

35
minutes

http://web.stanford.edu/group/spatialhistory/cgibin/site/viz.php?id=265&project_id=
Additional resources for this activity can be found at:
https://www.census.gov/history/pdf/General_Discussion_of_the_Movements_
of_Population.pdf
Have students use the interactive map “Population Density in the United States
from 1790-2000” to complete the questions provided. (Document D)
As a scaffold for struggling learners, consider jigsawing time periods, having small
student groups focus on gathering information for a specific time period to then
share with the class.
Closing

As a whole class, review the questions and have students share their answers.
Students should use the data gathered to justify their answers.

10
minutes

Document C

Document D
Name(s)__________________________________________
1. Where did the majority of Americans live in 1790 when the first Census was taken?

2. What region(s) of the United States had the highest population density in 1790?

3. What region(s) of the United States had the lowest population density in 1790?

4. What does this tell you about the United States at the time?

5. What do you notice about the population in 1800?

6. The Louisiana Purchase occurred in 1803. Using the slider compare the map in 1800
and 1820. What do you notice about the population? Which areas of the United States
have the highest population density? Which areas have the lowest population density?

7. What does this tell you about the United States in 1820?

8. Look at 1840’s population density information. What do you notice about the population?
What is happening in the West?

9. When we look at the map and continue to move the slider, we see this continuing trend
of the population growing in cities and also spreading to the West. Do you think this
westward expansion would have happened or happened as fast without the Louisiana
Purchase?

Do you think Thomas Jefferson made the right decision in purchasing the Louisiana Territory?
Why was he conflicted?
Day 3
Learning
Objective

45 minutes

Students will write an evidence-based response to Thomas Jefferson on the topic of
the Louisiana Purchase.
Introduce students to an advice column. (Document E)

Introduction

https://www.uexpress.com/dearabby/2018/9/14/grandparentfeels-that-family-has-been

15 minutes

Introduce students to RAFT. R = Role, A = Audience, F = Format, T =
Topic (Document F) and analyze the sample column through this lens
to familiarize students with the RAFT structure.
Explain that today’s RAFT will be comprised of:

Evaluation of
Sources

Role – An advice columnist
Audience – Thomas Jefferson and newspaper readers
Format – Letter response from an advice columnist
Topic –Should Jefferson make the Louisiana Purchase

25 minutes

Students will write a multiple paragraph response to Thomas
Jefferson’s letter. (Document G) Their response should include
evidence that either supports or opposes the Louisiana Purchase and
acknowledge the counterargument.
Closing

Students can share their claims and reasoning with a partner, small
group, or whole class. One way to make sharing efficient is to ask
students to only share the piece of evidence they used that they
believe is the strongest.

5 minutes

Document E

Document F

Document G
Dear Abby Adams,
I have a really big dilemma. I have an incredible opportunity but am torn at what I am
supposed to do. I love farming and I see it as the future for America. I believe that all Americans
can prosper if they have land to farm. Through this agrarian lifestyle we will realize the true
potential of our young republic. One issue that I see that impedes this dream is a lack of land.
Our nation is growing and we need more land for our people to spread across. Recently I have
come across a great opportunity. I have the ability to purchase a very large tract of land for a
paltry sum. I can purchase millions of acres at $0.04 an acre. This would more than double the
area of our great nation! Here is the problem- since the founding of this nation, I have always
advocated for a very limited government. I believe that our central government should be limited
in order to keep it in check and avoid any problems we had when we were under the yoke of
King George. I am not even sure that I could purchase this land legally under the Constitution. I
do not want to miss this great opportunity, however, I do not want to be a hypocrite.
Please help,
Torn Tom

Do you think Thomas Jefferson made the right decision in purchasing the Louisiana Territory?
Why was he conflicted?
Day 3 (Alternative)
Learning
Objective

45 minutes

Students will engage in a structured, evidence-based discussion on the compelling
question.
Have students review article from Day 1. Provide students with 5
minutes to reacquaint themselves with the article.

Introduction

Show students one of the following two videos:
https://www.history.com/topics/louisianapurchase/videos/thomas-jefferson-expands-presidentialpower?m=528e394da93ae&s=undefined&f=1&free=false

10 minutes

https://www.history.com/topics/louisianapurchase/videos/louisianapurchase?m=528e394da93ae&s=undefined&f=1&free=false
Tell students that they will be participating in Philosophical Chairs.
(Document H)
A helpful explanation of this strategy can be found here:
https://www.youtube.com/watch?v=19elwVxjfeA
Pose the following questions to students, “Did Jefferson do the right
thing when he purchased Louisiana from the French? Was the
Louisiana Purchase constitutional?”
Evaluation of
Sources

Direct students to choose an initial response to the questions posed:
yes, no, or undecided. Student write three to five sentences outlining
the reason they’ve chosen this initial position.

30 minutes

Students move into one of three groups, depending on their initial
position. The three groups have a brief discussion, sharing their
personal reasons for having chosen this initial position and deciding
what the strongest arguments are to make to the class as a whole.
Students engage in Philosophical Chairs. As facilitator, the teacher
should stop every few minutes to allow students who have been
persuaded to change their position to move.
Closing

Students write an evidence-based paragraph explaining whether or not
the Louisiana Purchase was the correct action for Thomas Jefferson to
take.

10 minutes

Document H

