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Let us know who you are!

It is very important that we learn how the Census 2020 curriculum
modules improve the accuracy of the upcoming census. When
you download a curriculum module, please click on the link below
so that we can compile information about which modules were
used and in which part of the state. In the spring, we will be
sending out a short survey that asks for your opinion of the
curriculum modules and the estimated level of implementation of
the modules. All information will be kept confidential by the project

evaluator.  http://bit.ly/2020CountMeln
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Census 2020

Is compromise always fair?

Title of Missouri
Compromise: Free Grade Level 8th Duration 4 Days
Lesson
vs. Slave States
HSS 8.9.5 Analyze the significance of the States’ Rights Doctrine: the Missouri Compromise (1820).
Standards | 8.10.1 Compare the conflicting interpretations of state and federal authority.
R1.8.1 Cite the textual evidence that most strongly supports an analysis of what the text says

ELA explicitly as well as inferences drawn from the text.

Standards W.8.1 Write arguments to support claims with clear reasons and relevant evidence.
RH.6-8.1 Cite specific textual evidence to support analysis of primary and secondary sources.
1.B.6 Reading closely literary and informational text and viewing multimedia to determine how
meaning is conveyed explicitly and implicitly through language.

ELD o . . . .

Standards 1.C.10 Writing informational and literary texts to present, describe, and explain ideas and
information, using appropriate technology.
1.C.11 Justifying own arguments and evaluating others’ arguments in writing.
Lesson Sequence Overview
How might settlement of the How does the census help us
. What would happen to the g. . . P
Supporting . West increase tensions understand changes in the
. balance of power if another S
Question . ) between the North and enslaved population in
slave state joined the Union? . .
South? Missouri?
Duration 45 minutes 45 minutes 50 minutes
Students will color a map of Students will use the Students will continue to use
the United States in 1820, Historian’s Toolkit to close the Historian’s Toolkit, this
Performance o “ . . . .

Task distinguishing between states | read “The Missouri time working through census
that allowed slavery and Compromise”. data detailing the enslaved
states that did not. population in Missouri at

different points in time.
Summative Students will construct an evidence-based argument responding to the compelling question: “Is
Task compromise always fair?” Students can use a variety of media to communicate their

conclusion.




What would happen to the balance of power if another slave state joined the union?

Day 1 | 45 minutes

Learning
Objective

Students will be able to identify which states permitted and which states prohibited

enslaving people in 1820.

Introduction

Display the compelling question so all students can see. “Is
compromise always fair?”

Ask students to think of a time when they compromised on an issue.
After at least one minute of think time, have students share with a
partner.

Explain to students that this is a continuation of their study of the
Missouri Compromise.

Pose the following questions to the students as a whole class: “How
many free states were there in 1820? How many slave states? What
would happen to the balance of power if another slave state joined the
Union?”

15 minutes

Evaluation of
Sources

Pass out to students a blank map of the United States. (Document A)

Students label all the states outline on the map, as well as the Spanish-
owned lands, Arkansas and Unorganized Territories.

Students choose one color for states where slavery is permitted and
one color for states where it is prohibited. Have students choose a
third color for Missouri, to highlight its undetermined status. Have
students create a key.

25 minutes

Closing

Using the visual displayed on their map, have students ponder the
guestion “How might settlement of the West increase tensions
between the North and South?”

5 minutes




Document A

ltem 2: The Missouri Compromise, 1820 - Blank Map Including Missouri
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1.Use the provided Map: The Missouri Compromise, 1820 — Blank Map
Including Missouri to create a map of the United States in 1820, using
different colored pencils to depict the following seven sections:

. Free states and territories — color blue

. Slave states and territories- color green
. Missouri-color yellow

. Spanish land claims- label

. Unorganized territory — label

. Arkansas territory — label

Turn to a table partner and answer the following question:

How might settlement of the West increase tensions between the North and
South?



How might settlement of the West increase tension between the North and the South?

Day 2 | 45 minutes

Learning
Objective

Students will be able to pull key information from a secondary source to further their

understanding of the issues underpinning the Missouri Compromise.

Introduction

Ask students to turn to a table partner and discuss the question, “How
might settlement of the West increase tension between the North and
South?” Guide a whole class share out from some of the student pairs.

10 minutes

Evaluation of
Sources

Pass out the article “The Missouri Compromise”. (Document B)

Have students conduct a first read through with no annotation.

Have students conduct a second read through, this time with
instruction to underline or highlight any information they identify as
helpful in answering the supporting question.

Pass out a copy of the Historian’s Toolkit (Document C) to each
student. Students should complete the first row “Source 1” using “The
Missouri Compromise”.

30 minutes

Closing

Have students work with a partner to check and revise answers.

5 minutes




Document B

“The Missouri Compromise”

Adapted from The Oxford Companion to United States History (2001)

In 1817, Missouri became the second territory within the
boundaries of the Louisiana Purchase (after Louisiana itself)
to apply for statehood. Missouri applied to enter as a slave
state.

In February 1819, Congressman James Tallmage of New York
proposed that no further slaves be allowed into Missouri and
that children of slaves in the state be freed at age twenty-five.
His proposal, along with a similar one regarding the
Arkansas Territory, sparked impassioned debate.

When Congress returned in 1820, Senator Jesse B. Thomas
of Illinois proposed a compromise that became law in March
1820:

Maine whose simultaneous bid for statehood had been
blocked by southern senators, was admitted as a free state;
Missouri came in as a slave state; and, most significantly,
Missouri’s southern border—the 36°30' parallel—was
extended westward as the boundary north of which slavery
would not be permitted within the Louisiana Purchase.

The significance of the Missouri controversy became clear
only many years later. First, it provided the context for the
first full-scale debate over what in the middle decades of the
century as the central issue of the sectional crisis: the
territorial expansion of slavery. Second, it revealed the power
of sectional loyalties to overwhelm loyalty to political
parties. Third, the Missouri Compromise set the precedent
for congressional authority in determining the spread of
slavery into the West.

impassioned—filled
with great emotion

simultaneous—occu
rring, happening at
same time

sectional
crisis—political
conflict between
Northern and
Southern states over
slavery

sectional
loyalties—loyalty to
region (i.e. North or
South) rather than
political party




Document C

Historian’s Toolbox: Organizing Evidence to Write

Inquiry Question: Is Compromise always fair?

Source Summary: Evidence: Analysis: Claim:

Citation What is the What are some “This means that...” | Explain how
information specific quotes or | “This shows that...” | this source
presented in the | information from | “This source is answers the
source? the source that important to our inquiry

allows you to understanding question.

Describe what answer the because...”
you see/read in | question?
the source.

Source 1

Source 2

Source 3




1. Examine the Claim column and create one claim that unifies the ideas you
present. For example, instead of having three sentences about different causes
for an event, create one sentence with all of the causes of an event.

Write your Claim here:

2. Organize your evidence. Do you want to present the evidence in chronological
order or another way? List how you will organize your evidence here:

3. How does the evidence support your claim? Give some specific analysis
explaining why you think this evidence is important to answer the inquiry
question.



How does the census help us understand the changes in enslaved population in Missouri?

Day 3 45 minutes

Learning
Objective

Students will use data from multiple censuses to complete the Historian’s Toolkit and

develop a claim answering the inquiry’s compelling question.

Introduction

Post the day’s supporting question and ask students to discuss possible
answers, gauging what prior knowledge of the census exists.

5 minutes

Evaluation of
Sources

Pass out the Table of Enslaved Population in Missouri (Document D)
and the Census Table (Document E). The Census Table is hard to read
and may serve more as a simple visual for students to see what a
census table from the time looked like.

Have students use the Historian’ Toolkit “Source 2” to record
information from Documents D and E.

Have students pair up to check answers and revise.

Pass out “Slaves as a percent of Total Population selected years, by
Southern State”. (Document F)

Direct students to look at the columns displaying Missouri’s data for
1810 and 1860 and complete the “Source 3” row of the Historian’s
Toolkit.

30 minutes

Closing

Direct students to synthesize the information from the three sources
used by completing the back side of the Historian’s Toolkit.

10 minutes




Document D
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Males

Females

Males under 14

Males of 14 and

Males of 26 and

Males of 45

B

Females under

Females of 14

fermales of 26

Females o

years old under 26 upwards 14 years old and under 26 and under 45 and upwards
249 151 85 487 2,281 1461 855 284
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Slaves as a Percent of the Total Population selected years, by Southern state

1750 | 1796 1810 | 1860

State Blacto] © Sietonl Slaveitotal | Slavertotal

population population populstion population
Alsbama 45.12
ATEHNSas 2552
Delaware 521 15.04 575 1.60
Florida 4397
Geargia 19.23 545 4168 amn
Keutucky | 16.87 1982 19.51
Louisinns 4655
Maryland 30.80 3223 2030 12,69
Mississippi 55.18
Missouti 9.72
Noith Caralina 713 25.51 3039 3135
South Carafing 60,54 43.00 4730 ST.18
Tennessee | 17.02 2484
Texas | | 022
Visgiria 4391 39.14 4027 30.75
Overall 37.97 195 3325 1227

{Saurces: Historical Statistics of the United States (1570), Frankfin (1988).)



Is compromise always fair?

Day 4 45 minutes

Reintroduce students to the compelling question: “Is compromise
always fair?”

Introduction 5 minutes
Explain to students that it is now their job to answer the question,
using the sources provided.
Summative . . .
Students will choose a medium through which to construct an .
Performance . . . . . 40 minutes
Task argument responding to the compelling question. This could include an

essay, poster, or detailed outline. Instructions are in Document G.




Document G

Key Investigative Question:

Is compromise always fair?
Was the Missouri Compromise fair? Why or why not?

Remember to include all of the evidence and analysis from your Historian’s Toolbox.

You may write an essay, draw a poster (with evidence posted), or make a detailed
outline. Any other ideas must be teacher approved.
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